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Abstract: The idea of this research paper arose out of an awareness that students with language learning disabilities
are completely ignored in the educational system and there are no special programs that cater to these students. They
are placed in normal schools that are not prepared to deal with their unique difficulties. This paper, therefore, is an
attempt to provide teachers with multiple-strategies models for teaching English language skills to these students at the
intermediate level and beyond. More specifically, this research will help pre-and in-service teachers to:

. Identify effective strategies for learning and using language skills,

. Use multiple-strategies models for teaching language skills

¢ Strategies for language learning and language use into regular language activities, and finally,

. Both the processes and products of language learning of students with learning disabilities.

Thus, the target audience of this research includes pre-and in-service regular teachers, special education teachers,

school psychologists, counsellors, and administrators.
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INTRODUCTION

Students with learning disabilities are not aware of
how their minds work and fail to use strategies that
represent the dynamic processes underlying effective
learning and academic performance. In support of this,
many neuropsychologists and psychiatrist associations
agree that individuals with learning disabilities have
neurologically-based processing disorders  which
means that their brains process information differently
than most people. These information processing
disorders manifest themselves in students’ failure to
independently apply effective learning processes and
to monitor their own learning. More specifically, these
information processing disorders manifest themselves
in students’ failure to:

(a)  Apply learning strategies,
(b)  Orchestrate among various plans, and

ic) - Change strategies when they don't work, or
make adaptations to them when necessary.

These failures, in turn, interfere with the acquisition
and use of one or more of the following language skills:

Oral communication,

Reading comprehension, and

[R]

te National University

(3)  Written expression

The information processing disorders can aiso lead
to frustration, disappointment, low self-esteem and
withdrawal from school [1].

In simple words, having a learning disability means
that the brain does not process information normally.
This, of course, requires modelling effective cognitive
processes through learning strategies instruction to
help students with learning disabilities change their
ineffective learning processes and employ effective
ones in a reflective, purposeful way [2]. “Learning
Disabilities” is a compact term describing a number of
some other, more specific learning disabilities, such as
dyslexia, dysgraphia, Auditory Processing Disorder
(APD), Dyscalculia, Language Processing Disorder,
Non-Verbal Learning Disabilities, Visual
Perceptual/Visual Motor Deficit, etc.

Because of the nature of their learning difficulties,
students with learning disabilites need to become
strategic learners, not just haphazardly using whatever
learning strategies or techniques they have developed
on their own but becoming consciously aware of what
strategies might be useful in a given learning situation
and capable of using those strategies effectively.
Teachers can be enormously helpful in this regard.
They can introduce students to specific techniques and
demonstrate when and how these techniques will be
used. Students can then see how a person thinks or
what a person does when using the strategies.
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TE=chers can provide opportunities for students to
@Ssoess. r=flect upon, and practice the techniques with
S=SSfoom matenals and authentic tasks. By giving
B==dback i==chers help students refine their use of
SES=0ES and l=am 1o monitor their usage. Teachers
Ty Ben graduclly fade reminders and guidance so
=t sShdents begin fo assume responsibility for

SESEQC earming [3).

Reseamchers  also refer to learning strategies
FETLCNan =s 2 solution to the processing difficulties
SHSETENCEC Oy sludents with learning disabilities in the
“Slowmz ways The Strategies Intervention Model (SIM),
SSVS00=C Oy researchers at the University of Kansas,
S 22s=C on the theory that students with LD have
miormzton processing  difficulties,  are strategy
2=fcient and are inactive learners.

That is. they do not create or use appropriate
cogniive and metacognitive strategies spontaneously
= orocess information, to cope with problems they
Encounter, or to learn new material [4].

In teaching students with language disabilities,
sspecially to help them overcome their own learning
difficulties, we need to arrange the classroom
nsiruction as its aim of the improvement the underlying
processes and strategies, because these students
depend upon to learn language skills as these skills are
rooted in complex procedures.

Therefore, the present paper recommends on
learning strategies in general and language learning
strategies, in particular, to help teachers become more
aware of the various strategies that they can use to
enable students to learn independently and effectively.
More specifically, this research deals with the definition
of learning strategies and discusses the benefits and
types of these strategies. It also addresses the most
widely used models of learning strategies instruction.
Then, it discusses the methods of identifying and
assessing these strategies. Finally, it reviews research
into effective/ineffective learning strategies as well as
research on teaching learning strategies to students
with learning disabilities. Definitions of learning
strategies are many. Learning strategies are
iechnigues, approaches, or deliberate actions that
students take in order to facilitate the learning and
recall of both linguistic and content area information.
—Saming strategies are "any sets of operations, steps,
2ns. routines used by the learner to facilitate the
L g. storage, and use of information".

In support of learning strategies instruction as an
intervention for improving language skills, many studies
have shown that: (a) learners' awareness of their own
learning processes plays a significant role in improving
language performance; (b) greater strategy use is
related to better language learning and good language
learners apply multiple strategies more frequently and
more effectively than poor language learners: and (c)
struggling language learners have difficulty in using
learning strategies [5].

Along the same line, Schmeck defined the term
learning strategy in relation to learning tactics in this
way:

The term strategy was originally a military term that
referred to procedures for implementing the plan of a
large scale military operation. The more specific steps
in implementation of the plan were called tactics. More
generally the term strategy has come to refer to the
implementation of a set of procedures (tactics) for
accomplishing something. Thus a learning strategy is a
sequence of procedures for accomplishing learning and
the specific procedures within the sequence are called
learning tactics [6].

Similarly, learning strategies were defined as
special thoughts or behaviours that individuals use to
comprehend, learn, or retain new information. Also,
learning strategies are mental steps or operations that
learners use to learn a new language and to regulate
their efforts to do so". Besides, it is defined that
language learning strategies as conscious behaviours
used to learn the language. Anderson defined learning
strategies as "the conscious actions that learners take
to improve their language learning”. Chamot defined
learning strategies as "procedures that facilitate a
learning task" [7].

As indicated above, although language learning
scholars define learning strategies differently, there are
a number of basic characteristics accepted by all of
them. Oxford lists these basic characteristics as
follows:

. They allow leamers to become more self-
directed;

. There are specific actions taken by the learner:

. They involve many aspects of the learners, not

just the cognitive;

. They support learning both directly and

indirectly;
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. They are not always observable;

. They are often conscious;

. They can be taugh

. They are fexible

- They are mfuenced by a variety of factors

enhancing
learning

sirategy instruciion is a mean of enha
procedural knowledge, which leads to more successful
learning. She states:

“Strategy instruction is one way to work fowards
enhancing your procedural knowledge. Since many
adults are "language phobic® or inexperienced with
language learning, they need to gain more procedurzl
knowledge to deflect negative affective influences and
to begin to experience some success [8].”

METHODS

Participants

The study done on a group of a hundred fifty
Kazakh undergraduate learners learning English as a
foreign language at university, most of the students
were juniors (48 %), (52%) were seniors. In terms of
gender, the students did not balanced with 122
Females (81%), 28 males (19%) and their age ranged
from 18 to 21.

In support of the benefits of learning strategies
instruction for students with learning disabilities, we
found that these students scored lower on the
measures of learning strategy use than did their non-
disabled peers as a result of comparing the learning

strategies used by 80 postsecondary students with
disabilities to those used by 70 students without
disabilities. We also found evidence that unsuccessful
learners "apparently...lacked...what are often called
metacognitive strategies...which would enable them to
assess the task and bring to bear the necessary
strategies for its completion". We found that the more-
skilled listeners used more meta-cognitive strategies
over time than the less-skilled listeners. Therefore.
identifying the cognitive and metacognitive strategies
successful learners use makes it possible to help
unsuccessful language learners to become more
successful, through the deliberate teaching of these
strategies. This intentional teaching can benefit
students with learning disabilities in particular because
it will help them to grow more aware of their thinking
processes, to recognise when meaning breaks down,
and fo understand what strategies work best for them.
It has also been suggested that strategy instruction can
nelp learners with disabilities to overcome certain
psycholinguistic and effective constraints in the
classroom.

Strategy instruction "helps overcome nervousness,
the inability to remember and the need to produce
language during oral communication immediately.
Being able to overcome these limitations will make
learning more efficient”. In short, learning strategies
instruction benefits all students, including those with
learning disabilities. Learning strategy research also
suggests that less competent students improve their
skills through training in strategies used by more
successful learners. Therefore, many educators
propose that learning strategy instruction should
integrate into regular courses.

Instrument

Two types of instruments were administered in this
study (a) a written Quantitative questionnaire, (b)
Qualitative classroom observations.

Table 1: Demographic Information of Participants for the Study

T
Category ! Number Percentage
University 96 100%
School year o o i JunloT' - 39 |
- i 787e7nior - . 57 BT
Gender Male 13
; - i Female 7 - B 7’:7 = 755 —
| Nzational 42 o4

Kazakh

Other ethnic groups (Uyghur, Turk, Uzbek, Tatar). 8 6%
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Table 2: Reliability of the Test for Present Study

| J
Content number | Item used '\ Cronbach alphas
|
FPatt foregr Erouece apeaoe 8 | B1=0.95/B1 1=0.32/B16=0.76/B19=0.9/B22=0.94 B23=0.3 I 0.75
‘ B29=0.88/ B31=0.97
P2 e dificutty F Emouage leaming 6 B2=O.87/88=0.97/B10=O.56/832=O.81/833=O.45 B15=0.3
P he saure of Ianguoace lean ng 8 B7=0.65/ B9=0.93/ B17=0.7/ B18= 0.34/ B24=0.8 B25=0.73/ 0.73
L B28=0.67/ B30=0.99 |
| Fast eamng and comrmuncaton 7 B4=0.98/ B12=0.78/ B14=0.46/ B21=0.98/ B26=0.94 B27= 0.81
i STEEges 0.75/ B6=0.75
I Moo 4 B3=0.92/ B5=0.97/ B13=0.98/ B20=0.9 J 0.94

To determine #he effect of language teaching
meocs D sludents with special needs, the learners,
D0k 3 =t at The begning of the study, the purpose of
WINER m=S B achewe homogeneity between the two
groups. The =% s 2 standardised. reliable and valid
S mhch = Snown 2l over the world. Regarding the
SCORES @m e st most of these selected learners
Coulc De =ssumed © be Sementary. This pre-test
Coniames e seadiing seciion of the test and it included
50 #E=ms. But e scores were calculated out of 100.
Results of $he pre-t=st were aiso used 1o homogenizing
SIS groups. &fler B f=atment. again a version of the
=Sl w=s admmsEred i order fo check the
efiechveness of Tie o “=2Cching methodologies on the
Bnguage leaming leamers with special needs. The
reseacher wsed SPSS program to process the

assess leamers” belics ve areas:

1 Dificullty of the =nguage leaming. (six items: B2,
B8. B10. B15, B32. B33

2. Foresgn language apiitude eight items: B1, B11,
B16, B1S. B22_ B23. B31

3. - Nawwe of language 'eaming. (eight items: B7,

B9, B17, B18. B24. B25. B28, B30)

4 Leaming and communication strategy. (seven
i B6. B12. B14, B21, B26, B27)

iems: B4

5 Motivation and expectation (four items: B3, BS5,
B13. B20)

PROCEDURE

This study was conducted in 2018 and was carried
on once a week for twelve sessions at University. After

selecting the students and assigning them into two
homogeneous groups, the researcher (who was
actually the instructor too) applied our methodology in
group 1 and traditional methodology in group 2.

During-task phase, the students were engaged in
completing different kinds of tasks, and in post-task
phase, they gave a report through, for instance,
repeating the tasks and practicing some formal and
linguistic features of the text.

Here, the students read authentic materials and all
the exercises and class activities were designed
around the reading text. The researcher used realia,
pictures and technological aids, as much as possible,
to strengthen the learning of the subject matter. The
treatment was given for 12 sessions. This procedure
was carried on for the whole semester.

The reliability of “Nature of language” was a
relatively acceptable 0.75, the reliability of “the difficulty
of language learning” was acceptable 0.73, the
reliability of “learning and communication strategy” was
good 0.81, and the reliability of “motivation in language
learning” was excellent 0.94. The reliability of this test
items in the questionnaire was 0.76, highly acceptable.

RESULTS

The fourth category of items addresses issues
about learning and communication strategies. Seven
items belong to this category; three of them (27, 4, and
26) concern learning strategies and the others (12, 14,
6 and 21) concern communication strategies. The
responses to the items in this category are reported in
Table 3.

Regarding the learning and communication
strategies (Table 3), the majority of students (94% of
the group 1 and 96% of the group 2) agree that it is
important to repeat and practice a great deal.
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Table 3: Swurvey Result: Learning and Communication Strategies
[
Item Source | AG DA M SD
£ @'s mpar=nt © repeat and practice a lot, 1 94% - 1.22 0.53
2 96% - 1.34 0.63
& IS ok o guess 7 you don't know a word in a foreign language. 1 61% 21% 248 1.01
2 | 63% 19% 2.48 0.93
S ¥ = mmorant o spesk 2 foreign language wilh an excellent accent. 1 I 59% ‘ 19% 2.62 0.95
j 2 i 68% | 18% 2.26 1.1
#E Jou Shoulant s=y anything in 2 foreign language until you can say it ‘ 1 26% 50% 3.28 1.22
o= {
2 43% 39% 2.94 1.33
2%} e=n smeome spesking in the language | am trying to learn, | 1 89% -- 1.93 0.54
Wouls go e e so That | could practice speaking the language.
2 79% | 2% 2:3 0.69
25 ¥ = mpon=nt o pracice with cassettes or tapes. L 1 . 85% 2% 1.83 0.72
! 3 80% 7% 197 | 085
Z¥ 1% s=Fconsoous speaking the foreign language in front of other 1 50% 2% 257 0.72
Z=me
2 53% 19% 2.56 0.95
aE AS=mpme "A-Isagss
e gemeetanes S Sowe Been rounded to the nearest tenth.
Mamy Fom boih group (85% of group 1 and 80% of mention that learning strategies are "especially

group 2 Bellewsd $iat it is important to practice with
C=ss=f=s or =oes The groups were equally disposed
{61% of goep 1 shudenis. 63% of group 2 students)
De=rts guessme unknown words in English. However,
Sx=cly Bl 150%) of students from group 1 disagree or
SSoRgly disagree Bie idea that you shouldn't say
aySwee | 2 foregn language until you can say it
Com=clly. wiiE onlly 38 percent of group 2 students had
same befleves about it

Siohlly more an half (53%) of the group 2
siudenis Souaht that they felt self-conscious speaking
the foresgm lemgusge in front of other people, whereas
exacly BaF |S0%) group 1 students had same idea
2Dout & 38 pescent of group 1 siudents and 68 percent
of group 2 shudents believed excellent pronunciation is
mporiant

Summing up $e resulls of the research it is better
0 menSion that the recommendations and methodology
helps the students 1o improve their learning strategy.

DISCUSSION

Speciically. the use of sirategies for language
leaming in people with disability is a fundamental
requirement for successful leaming. They contribute to
the development of comprehension and production of
the target language. In this respect, it is better to

important for language learning because they are tools
for active, self-directed movement, which is essential
for developing communicative competence”. In the
Concise Encyclopedia of Educational Linguistics,
Oxford adds that "language learning strategies can
facilitate the internalisation, storage, retrieval, or use of
the new language”. In support of this, researchers
found that skilled language learners are masters of
learning strategies and that a positive correlation exists
between strategy use and second language
proficiency. The literature on metacognition also
suggests that the use of metacognitive strategies
positively influences learners' academic performance.

Learning strategies are also seen as a means of
enhancing self-efficacy, motivation and self-confidence
of learners. That is, strategic learners, perceive
themselves as more able to succeed academically than
students who do not know how to use strategies
effectively, which in turn increases their motivation. We
believe that "strategy training can enhance both the
process of language learning (the strategies or
behaviours learners use and the effective elements
involved) and the product of language learning
(changes in students' language performance)" [9].

Besides, learning strategies instruction is an
important factor for developing independent learning as
it helps learners discover what particular strategy works
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for ®em 0 2 particular situation and develops their
SO°TO ower fheir own learning The more students
S=0ome aware of their learning strategies, the greater
S comiol they develop over their learning. In this
T=g=S. Wenden says. “to be self-sufficient, learners
TISE Show fow o learn”. Along the same line, Cohen
Srgues Jat sirategy instruction helps learners explore
WS I whach they can learn the language more
efechwsly He further emphasises the significant role
Bt sh=fegy mstuction plays in developing learners'
maspencdence i e following way:

o

(

IRe Sralegy raining movement is predicated on the
SSSumEion =t § leamers are conscious about and
SECOmE f=sponsiDle for the  selection, use, and
Svaiz=tion of Ter keaming sirategies, they will become
mor= seccessil lBnguage learners by taking more
responshiity for $heir language learning and enhancing
Fer use of Te =rget @nguage out of class. In other

Ressasoh Bas also shown that self-regulated
Eamers emgage W e use of both cognitive and
MEStogniee si=l=gies for learning and that students
Who us= sSeciws s=tegies are better able to work
OuSEs B oessoom. where teacher direction and
ESChes mmee == mof present. because learning
SFaEges enalle Pem to become more independent,
Feiong e=rmes

Morsowss. le=mmmg staiegies cnable students to
streich Ter lEe=mng siyles_ In this respect, we can say
hat ==achess o=n aciwely help students “stretch” their
leaming shfies by Tying out some strategies that are
oulside of B pamary siyle preferences. She adds
sirategy instruction.

g nstruction holds a
signiicantt bemefit T students with learning disabilities,
Decause Bese shagents often lack effective learning
S¥=iEges I W= s=gcarc 0 s better to point out that
when shdests wih leaming  disabilies become
S¥==gc lEamers. $=y become productive lifelong
ISSMETS, and 3s = fesulll of siategy use, they trust their
ihan one right way

to do things, acknowledge their mistakes, evaluate their
products and behavior, feel a sense of power, and
know how to try. It is better to note the importance of
teaching students with learning disabilities to use
learning strategies in the following way:

An increasingly robust research base points to the
potential of strategy instruction to help support
struggling learners, including students with learning
disabilities. Specifically, teaching students how to use
learning strategies, and helping them choose and
implement them effectively, helps to strengthen their
metacognitive abilities and this, in turn, connects to
improved student learning [10].
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